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— The fact that a relatively Iarge_seglenxvntlthe_-_4*;

secondarz\school populatzon chooses to learn a second langnage, for

reasons other than entrance requireéments, has implications ¢or

.. foreign language ,curriculua .planners. As part of an€3n1t1a1 step in -
planning new syllabi, the Cugriculus Advisory Committee of the New L
!ork.stat% Education Department identified the. follouing needs: (1) :
more options in teths of language goalss (2) greater Flexibility 1n )
‘methodologys (3) a ‘cultural conponent* (4) tetter’evaluation N
techniques; (5) practical: suggestzons for handling instructzonal :
materials; and (6) more. student-centered and indivzdualized ~ '
instruction, A two-part syllahus is planned the first 'part wzll Qe a .
general syllabus applicable: to all language .teachers and
adeinistrators, and the second will be supplement .consisting ofﬂ
solutions to problems in specific langu#yjes. The dgeneridl 'syllabys "L A~
will have 7 chapters concerning: (1) phzlosophy. (2) lotivatiosat'ana )

-
)

o .

gOa1~;ttainnent strategies;' (5) materiale and eguzpngnt'*(br
extending  the classrooa; and (7) professional growth. Chapter 3 uzllo
be the focal point and will deseribe the Cosmitteé's program, which < -
involves a State Diploma Credit strand and a Local.Credit Strand, -k
boths of which will allow schools to offer optioms for concentratiang -
on one, several, or. all of the four" language skills, Data cn foreign

197“*75 are 1ncluded. (Au) o, . ) RO
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" REVISION OF THE MODERN FL SYLLABUS:

—

N

- TOWARD. &' STUDENT-CENTERED CURRICULUM IN N, Y. STATE B

Paul E, Damnier,

22

. One of the most eficouraging aspects of the foreign
language scene in: the public schools of New Yook
State today is the fact that # velatively large segment
of the secondary s@ool population still avails itself of
the opportunity to learn languages other than English
. despite the decrease in th number of post-secondary
institutions requiring fofei@'-language study as a

requisite condition for admission (Tables 1 and 2).

~ Furthermore, \it . must be noted that foreign lan-

. guage study is.not mandated by law or other
regulations. Thus, it may be inferred that many
students ‘opt to learn languages for reasons other than

| meeting college entrance or high school graduatiun

7

- oo

- tives and which {focuses heavily fm

requirements. This trend has far-reachingimplications
" for curriculum planners who have *a concern for
meeting the more diversified learning goals of today’s
and tomotrow % students.
TAg call for new State.foreign language curriculum
* guided wis in p answered in 1971 by the publica-
tiorr of a gew labus in Lé’tin, which is bised on
~gevly’ defined{inguistic and cultural-aesthetic objec-
' 1 the development
of reading competence, in terms(of understanding and
appreciationl, vAth minimal refetence to English.
According to the new syllabus, the development of
the Jj guistic. compctencies is to be achieved by
¥ gt of cultural'therr}cs,'a distinct departure from,
Yor Exdihiple, the “Ca&ar-dqﬁug-the-secqndycar”
‘apprddeh represented by the earlier syllabug_, >

In the meantime the ‘nced for new syllabi in

initial. step in planning for the development of new
guidclines to-replace: those developed during the late
1950% and published' in the carly through mid-
1960%, SED, in August, 1974, conveneg a meeting of
a Cun‘lculurﬁ Advisory Comnmiittee. Thg Committee,

which was composed of outstanding leaders in the
field of modern forcign language cducation in New

modern forcign languages has remained acute. Ag an,

Chief, Bureau of Foreign Lanéxaga Education, New Yorl;:State Education Department

by s
‘.

York St.att_a, acknowledged that the old syllabi had,
had important impact in hringing about many’
changes in curriculum and methodology at a time
when such‘chagges were most cfitically needed. At
the same time, its. members identified specific needs
which are not sufficiently met 5y the existing syllabi
and to which‘ney guidelines must address themselves.
These needs'are: . . .
1. More options in terms of course offerings. Such
options are needed to recognize the diversified
" goals of all students who wish to study foreign
© languages for reasons other than college admis-
' sion. The standard four-skill sequence should‘he
é but one of the ptions offered.

Greater flexibility in methodology in recogni-
tion of differiglg individual p eferences’ for AN
learning and teachjng styles. LY

3. The need-to treat culture as an integral part of
+"+ langudge learning, making cpltural understanid-
ing and insights (rather than the. memotization

» .

of difcrete cultural facts) amajor objective th _ -

be achieved by means of the foreign lax;guage .
. thatis'heing learidq, ~ .
4. Greatef attention lo the de‘sériplion.of varioug
- techniques’ appropriate for gvaluitinig' pupils’ - : .
performance and attitudes in terms of_clearly”
defjned ofjettives. e
5. Providing tcachers with practicaliuggestions for®
adapting instructional materials in ‘¥ r to,
implement morc effectively the courses. of’
- 8tidy to be rccommended in the new sylfabi,f » =
6. The inclusior 9f in\[ormalion1:onccrning,r‘é’gcnt -
trehds which would facilitaté cfforts toward
. making the_cpirriculum and instruction more
‘studcxlgzcc?lw/;d, suchMas individualized instrued

tion and coplinuous progress, special 'intcr';?
I d . ~ .
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I~ gareers for individuals who, in addition to othei

+

. demonstrated in many schogls of New York State

1 @ ) \
", Diversified Methods Eséential

Thus, the Cumculum -Advisory Commmce has
charged SED with a significant task: to provide a
curriculum for modern’ Torewn languages which is to

" serve a much broader range of thé school population
than ever before. Such curriculum. must take into
account, and compcnsate for; indiyidual differences
in students’ attitudes, interests, needs, abilities, and
learning styles. Neither a single course of study nor a

" single ‘method of teaching nor mode of leaining will -
suffice to meet the wxder range of needs.

Revuslon ofithe Modern FL*Slean .
Toward A Stydent-Centered Cumculum
in New York State .. R
(continued frgm pagel) ' .
" topical nunkcoursesg mterdlsclphnary courses,
@-eer education, use of technology, etc.

The Advisory Committee’s recommendations are
founded on ihe philosophical point of view that,
given a sufficiently flexible cumriculum, all studcnts/
may deriva benefit' from foreign. language study for
reasons other thangollege admission, a trend already

.
e

Format of the New Syllabus .

In addition to serving the needs' of Students and
teachers, the new guidelines must provide informa-
tion for school administrators, guidance staff, and
teacher traineks. It has been determined that the most
,: economlcal appropriate, and useful format for this

purpose’wxll be a two-part syllabys: f'rst,, a general .

syllabus applicable to all modern foreign languages,
@ For this Feason, leammg about eultyres other dwgned to reach the attention of teachers, adminis-

than one’s own.is one of the mos brogdemng trators, guldance counselors, and teacher trainers;
) expenenm known to human beings. |, seco}nii supplement to the general syllabus, consist- .

and supported by the énrollment data shown above.
Among the potentul benefits cited by the ‘Committee ,
were the following:
" ® Knowledge of languages other than OWe’s own is
an’ mdmpénsable tool for individuals to learn to
* kiiow themselves, other hiiman beings, and the ~
. world in which they live.

~

efits to be , ing of) solutions to special problems in specific
languag\ ‘including sample lessons “and bibliog-
raphies, Work on the draft of the general syllabus has
begun. Work on the special language sections of‘the
supplementa! part will follow at a latér stage,

bemg able to engage in comprehe ible conver-
sations in ot?lerl on topfcs within their
ities, or t,o comprehen’d short-
X (’hereby bringing them closer
to the world and realities around them), or to

read parts-oft newspaper in another language,

or to participate n correspondence with pen
pals in ather countries, or to feel a scnse of
accomphshment -and pride \Which comes from

" vthe ability .to be of help to those fellow human
" beings resxdmg in our cities; towns, and villages
who knoy no Enghsh ' '

. Lastly, survay”. of the classified sections of
major éﬂy newspapers has rcvealed that there
i’an ever-increasing demand.-in a widc range of

The General Syllabus

¢

The general syllabus, as planned, will contam seven
chapters:
' L Philosophy
H. Motivational and Promotlonal T.echmques
o[ll. The Modern Foreign Language Program -
IV. Geal-Attainment Stratcgies * « ; .
V. Materials and Equipmient ' '
L7 Extending the Classroom
» VII. Professional Growth
Chapter I, “The Modern Foreign Lang{xéi

e

’gram >“will constitufe its major fow] point,\¢nc
passing. the Advisory Committée’s recommendation
for a more diversified curriculum; The program will
“be _described in terms of u%;mds a State Dlploma
(or “Regents™) Credit sfrand and 'a Local ¢ rg_dlt
strand, both p,receded by Basic Courses in cach of the
lunguages offcred in a particular school. Wnlly{o each
of the two strands it will be possible for s«.hool% to’
“offer to studcgts options for concentrating on “the
development of one, several, or all of/the four

\ T Janguage skills. N . \

marketable siuﬂs, have competencc in at least’
* one language other thaft English,

In makmg these recommendations, the Committce
concluded ,that the opportunity for lcarning_other
languages o meet thesc nceds must be provided
chiefly by the schools. This is particularly true when
such opportumty is-not réudily available either i in
pupils’ homes dnd commumhcs or through travel or
resldence abroad

-
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Each of the suggested oplional sequences wnll be
described on the basis of significant cultural themes
and in_terms of expected outcomes rather than length
of study. j
As anadditional departure from the older syllabi, .

iy .
the new_guidelines will ulso contain rccommcndcé\

cours¢ opttons for students who have compléted one

of the Statc Diploma Credjt sequence oplions. These
.. courses will be dmgn(ﬁto encourage those students

. to continuc foreign language study beyond the point
st which they take the appropriate Regcnts examina-
tion so that they may further dcvelop their language

. skxlls to a level of competence required by an ’
: mu‘casmg number of careers.

> The Basic Courses , '

[ ‘e

. Every‘; studens would be expected to acquire a

: basic foundatiop in all four skills flistening, speaking,

reading, and writing) of the language(s) he/she

~ chooses to learn regardless of the options he wishes to

" pursue. ‘Theldevelopment of that level of competence
‘will be one of the functions of the Basic Courses in
each’of the languages. .

A second important function to be served by the
Basic Courses will be the identification of individual
students’ relative strengths and weaknesses in each of
the four skill areas through carefully designed evalua-
tion procedures. This diagnostic tomponest of the
Basic Courses will enable teachers and guidance
counselors toshelp students identify the options most
suitable to their abilities and interests. Because of this
diagnostic féature, the Basic Courses will contain a
zero-teject provision, by. recommen@:-g that students
be credited for their accomplishments’in specific 5 skill
areas without penalty for lack of commensurate
achievement in other skill areas for.which they lack,
aptltude or interest and whick they wou_]ﬂ_not pursue
further. R

Ay illustrated in Figure 1, the Bas:c Courses w
ideally be gart of the language program below ¢
9. In school disjricts which do not offer foreign
l.mguage instruction below grade 9, the Basic Courses
would cpnstitute thé beginning of their senior high
‘school program. From the dnscusélon above, it should
be cvident that the Basic Courses as envisioned withint

&

the. new syllabus are not to be confused with the ”

so-called “exploratory’". courses offered in some
schools to help students dec:ﬂe which of several
languagcs tostudy. - t

By the eqd of the Basic Course, students wxll need
assistance in making a humber of dccisjons. One such
decision is which of the two strands leading out of .

" the Basic Courses°would be most ‘suitable for them.

mc

{PAFuiTox provided by eric [N
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ur-sk;l! sequence, The other three language g

' Local’ lmplementaﬁén

%

“For those who.have dcmdmtratcd marginal aptltude
in alt four skill afcas and 'who would benefit from a
slower pace of instruction, the Local Credit strand
might Le most appfopriate. Within this strand,
schools would determine which of a number ,of
course optiohs, in terms of, skill and/or topical
emphasis, they nced to offer to mect the needs of
these students. Constant™~expert asscssment of
stucrents” progress would enhance their chances of

moving laterally into the mort demanding State

Diploma Credit strand.

J

The State Diploma Credit Strand  © /
Whereas the Local Credit strand wﬂl consist of sets

of short-term courses designed to take students as far ™

as they are able and willing to go in a foreign language
of their choice, the State Diploma Credit strand will
‘be more sequential in nature, leading to development
of specifi¢ skills in greater depth. As illustrated in
Figure 1, four distinct sequence options* will be
possible within this strand:

The Four-Skill Sequeme For students who have
demonstrated competence and interest in aevelog-
ing all four Janguage gkills in the Basic Course.

The Oral| Communication Sequence ,~ " For .

students \Jho have demonstrated 4aptitade and
interest in developmg the listéving and speaking
skills to a greater extent-than the other two sklll84
The goal ‘of this sequence will be to develop the
listening qnd speaking skills in greater’ depth than
in the four-skill sequence. The other- two- skills
(readmg and writing) - w:ll Serve: a supportive
funcmﬁ: only -'

ar
The Readmg Sequehee For students who have

will serve supportive functions only.

The Reading-Writing Sequénce — For students
* whg have a particular interest in developing these

skills and have demonstrated sufficient aptitude in
. the Basic Course to do so sutcessfully. .

'ﬂxe gyllabus will recommend cultiral themes
around wtnch each of the four sequences should be
developed . . 4

Ll
.

e ‘
“The numbe; of lanprﬁ:as, as well as the number of

options wnl}nn ‘each strind a glvenvschool can and

Language Aswcnatuon Bullejm
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should offcr, will depend essén lly on the size of the
school population and on the daeaavee of hetcrogencity
of its students’ aptitudes and intcrests. The syllabus
will describe the program possibilitics; the schools
" must. decide which of these will best serve the needs
of their studen.s. It must be noted, however, that
recent trends in the chang'e of classroom management
strategies will make it feasible even for sclbols with
/._Jr«hﬁ% small enrollments to consider offering at
least hv‘yo\opb“ﬁﬁrin—rmticuhr language without
necessitating- additional staff or cdpflicts in schedul-
- ing. Students in the Spanish reading sequence, for

s

example, could be working independently or in.small a

groups on developing that skill at the same time and
in the same classroom as students in the Spanish oral
dommunication sequence are engaging in conversa-
“tional activities with the teacher. Conversely, one
group of students might -be involved in listening-
comprehension practice through the use of electronic
equipinent ‘at the same time that another group, in ..
another seetion of the same classroom, discusses
readmg activities with the teacher.

»

./
Application to Career Education

’ By virtue of “its flexibility in affording students
choices-in developing skills according to their apti-
tudes and interests, the new modern¥oreign language
curriculum will be ideally”suited for thc infusion of
carcer education concepts and skills in the foreign
language prograt. From the outset, it will coptribute
‘to students’ self-awareness by assigning to them part
of the responsibility for assessing their strengths and
wettknesses. Accentuation of their strengths will help
them develop a positive image of themselves. The

. importance of decision-making is # clearly defined

-» aspect of the process. Beyond the infusion “of
awareness and other components of career-oriented
education, the new program will ‘make a significant

+ “contribution to the actual preparation phase as well.
It-has been pointed out elsewhere! that different
carcers demand different levcls of competence in
different skill areas. Future stenographers, for

" example, may be expectedsto necd a higher degree of
proficiency in listening and writing than future
engineers, ‘whose work would possibly indigate a
greater application of the reading skill. Future social
workers, on the other hand, might havc to be highly
competent in thes ofal communicationt (listening and
1~ speaking) skills, and s0 on. The new 'syllabus will .

: provid'e students with thc options nccessary to aneet -

thesé diversificd necds.
: .September ]276 , '

3
.

IToxt Provided by ERI
' ~

I
“ERIC :

" . sophically, teachers must be ready and willing to  /

. pelf-evident, for cxample, that both will nced to

Conclusion

Nearly two decades ago, New York State led the
way to change with its modern foreign language
curriculum. It is once again accepting the challenge.of
putting into action that which has become-the subject
of much recent discussion.. . <
Foreign language teachers in New York State and
clsewhere have already made considerable progress in
the individualization of the instructional process. For

exampley teachers’ modified styategies have enabled
many students to progress at a pace commensurate
with their_aptitude in our subject area, In addition,.”
some teachers have been attempting successfully to
provide greater latitude in accommodating students’
modalities and styles of learning. It would seem,
therefore, that this change JY -teachers’ attitude
toward students will now-Tnake it possible, if not’
imperative, to consider the diversification of objec-
tives and content as well. No one is more keenly
aware of the critical urgency of the need than foreign
language teachers. Wilga Rivers recently echoed the -
sentiments .of the Bureau of Foreign Languages
Education and the Curriculum Advisory_Commitgee
when she stated, “Our students- abandon language
- study because they do not know the choicgs available
to them or because we do not allow them to
choose.” Chapter III of the new syllabug will discuss
what the choices might. be; Chapter II will describe
.ways in which students and others may be made
aware of these choices. . ) '
A
The thrust of the new cumriculum is expected td
require a continuous effort by everyone concerned

/.

with its implementation to further rethink and =~ -}

modify existing attitudes and practices, Philo- ;-

encourage and-work with a much wider range of /..
students in second language learning than in the past. .
.. zuidance staff, likewise, should nurture pra(i:t'ices that,
would eliminate the identification of students caté-,/ '
gorically as “language” or ‘;::?language‘” car lidates,/
In fact, there will be a greatef need than ever before.
for a close coopgration bctween counselors’ a:ﬁ
classroom tcachers for this and .other reasons. It is
%rk
together in advising students of the curricular chbices
available to them and in guiding tRem into the most
appropriate program, option. The asscssrqéntd of ¢
students’ strengths-and weaknesses fin particular lan-- -~
guage skill areas,.espccially in the Basic Coursgs; will- .

Vi Wy ety reapa Tenry
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necessitate the improvennt of evaluative techniqucs

and of "reporting the resvlts. The Jev‘clt./)pment of- &
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g language skills and cultural insights will no longer be
ﬁ viewed as scparate tasks. Instead, culturally signifi-

1 .. cant themes will serve as the basic content for

+ developing the language skills, Since it is unlikely that
any one text available-today wil] suffice to accom-
plish”’ this goal adequatcly ir all of the skill areas,
lcacht.rs resourcefulness and ingenuity i in the selec- &
“tion of matenals froma vanely of sources will be an
extremcly lmportnnt factor in the success of the
.program. Chapter V of the new syllabus will deal with -
”thls aspect. - -\

" * "We anticipatc that the field testing of th new
curriculum  will begin in selected school

the dimensions and conditions as they will affect
foreign language teachers may well be discussed in
in-service workshops and pre-service training pro-

«
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- Séptember 1977 for a pericd of-threc to four yéérs. )
In the meantime, the above considerations regarding

- __'\grams. To ,be sure, }tne transition from @ narrowly

/ . TABLE\: F‘breii;n Language Enrollments in the Public Secondary Schaols of New York State, 1974-75*
; Sl S .

°

defingd t.umt.ulum, anmcd primarily at those who
. could fit the mold, to a student-centered curriculum
will be accomplished only with patience, hard. work,
d sacrifice. But, then, we are well advised that “itis  +
matter of attitude on our part: we must work with
our students in cstablishing what they are rcally
sceking in Jtarnlng the language; rather’ than imposing *
on them our view of their nceds. This may add"
_ furthir organizational compllcallons, but we cannot
speak sincerely of ‘individualization® without jt.”3

~

lPaul E. Dpmmes, “The .Role of. Foreign, Language.
Teacherq in Career Education,” lLanguage Association
Bulletin, XXVII, No. 1 (Septembcr 1975),11- 13.

2W|lga M. Rivers, “lndlvxduahzed Instruction and Cooper-

ative Learning,” AATF Nat:onal Bulletin, 1, No. S\(Apnl
1976), 1.
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? . . FRENCH Gsﬁé’;gkw -HEBREW ITALIAN RUSSIAN SPANISH LATIN  TOTAL
! Grade 7 26510 3,55 329 3,706 387 48347 1,177 84,013
Gradé 8 . 26878 3,778 ? 4,197 162 47092 1216 ~ 83323
Totdl; 78 (53388 7,335 329 7,903 549 95439 2393 167,336
i GradesS-12 114488 24500 2,181 18983 1,951 223359 11,846 397,337 '’
: "Towl, 712 . 167,876 31,864 2510 - 26,886~ "2500 - 318798 4239 564673
i ‘ Q AN ) -~ ' - )
. TABLE 2 Percent of Pubhc Secondary School Population in New York Stato .
. \ . Engaged uerr’Bxgn Language Study, 1974-75* :
) ‘L FRENCH .GERMAN HEBREW. ITALIAN RUSSIAN SPANISH LATIN  TOTAL N
- Grade'7 CAe% O 13w 1% 14% 1% 18.0% 4% 31.2%
B Grade8 10%2% 1.4% ? 1.6% 1% 18.0% 5%  31.8% y
: Grades9-12 . 10.6% 23%  {.2% 18%_ - 2% 200% 1.1% . 36.3% A\

*Based on Data Provided by th'g New York State Education Department’s Information Center on Education.
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